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Using the Common Core Mathematical
Practices to Assess Math Knowlege
by Jared DuPree
As a math educator, how often do we hear gifted students stating, “I know how to do this.”?
With the advent of the common core, the duality of mathematics knowledge is highlighted and
provides an avenue to explore this claim. The Common Core State Standards not only delineate
the content of the discipline of mathematics, but it also describes the content of a student’s
mathematical character. Both parts are integral to substantiating a student’s claim to know.
The CCSS can be used to examine and extend a student’s claim of knowing a particular
concept. This examination can occur by changing one word in the statement – I know how to do
this. Changing one word assesses multiple knowledge
domains (i.e. conceptual, procedural, metacognition) and
targets the development of the standards for mathematical
practice. If we focus on the function words of how, why,
where, and when, an interesting cognitive shift occurs that
unveils a student’s comprehensive understanding of a
concept.
Do you know how to do this?
Students that know how to do a particular concept will be
able to represent that concept in multiple ways. They will be
able to demonstrate concrete verbal and pictorial
representations, numeric representations, and abstract
symbolic representations. This demonstrates a student’s
application of mathematical practice (MP) 2. Students will
be able to reason abstractly and quantitatively.
Students that know how to do a particular concept will know what tools are needed to negotiate
the task or scenario. Math practice 5 notes that students will be able to strategically choose tools
that will aid in problem-solving.
Do you know why to do this?
When students begin to understand the value of a math concept, the likelihood that they will
continue to use and retain understanding of that concept beyond the classroom increases.
Students that know why are able to provide a rationale for the selection of an algorithm or law
used to negotiate a problem. An explanation of why triggers the development of multiple math
practices including MP3 and MP1. Students will be able to make meaning of a problem and
construct a viable argument as a result.
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Do you know where to do this?
Mathematics is a discipline that describes patterns, relationships, and changes in everyday
life. Math practice 4, modeling, captures the essence of why we study mathematics – to be able
to interpret the world we live in. Students that know how to apply a math concept should be able
to explain the context in life that calls for where that particular application is needed.
Do you know when to do this?
Students that know will be able to explain when a concept relates to other concepts and when that
concepts may be called upon in a logical progression of thought. One of the instructional shifts
introduced by the common core is that of coherency. Knowing when a concept is needed and
how it relates to other concepts being employed demonstrates a coherent understanding of the
discipline. The ability to look for and make use of structure, generalize, and to know when to use
these generalizations (Math Practices 7 and 8) demonstrates a comprehensive understanding of
the math concept.
Application Example:
Do you know how to find the area of the shape? If so, what is the area of the shape?

Do you know why you are applying this concept?
The shape presented is a composite of some more basic shapes, namely a triangle and a semicircle. The formulas selected provide the area for a circle and a triangle. I divided the area of the
circle in half to represent the total area of the semi-circle. In order to use the triangle formula, I
needed to determine the value of the base and height. In a triangle, the height is the perpendicular
line segment from any side (base) and the opposite vertex. Therefore, either 9 in or 6 in (the
diameter of the circle) can serve as the base. The fact that the shape is on the coordinate plane
indicates the 90° relationship between the two values. I added the two individual areas to find
the area of the composite shape. The value of π remains in the answer to demonstrate the precise
value.
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Do you know where to apply this concept?
This problem can be applied to solve any area problems in real life that involve the combination
of many basic shapes known such as triangles, squares, rectangles, circles, etc. I can use this line
of thought to calculate the total area needed for carpeting, painting, and landscaping
specifications.
Do you know when to apply this concept?
I applied the area formula after I was able to determine needed information in the scenario such
as the radius of the circle, type of triangle present (i.e. right, equilateral, etc.). Once it was
determined that the base and height of the triangle were known (no need to use the Pythagorean
Theorem), I was able to calculate the total area. This concept can be applied building upon the
existing understanding of the areas of basic shapes and how these basic shapes can be combined
to create composite shapes. Finding the areas of composite shapes leads to finding the area of
irregular shapes not composed of basic shapes.
Application Example
David reads two pages every five minutes. Do you know how many pages he will read after
twenty-five minutes?
David’s Reading:

Based on the pattern that follows, David will have read 10 pages after 25 minutes. 2 x
minutes = 5 x pages
Do you know why you are applying this concept?
There is a constant rate of change comparing the number of minutes read to the number of pages.
For every change in time of five minutes there is a change in the number of pages by two.
Recognizing this structure, lead to the application of the concept.
Do you know where to apply this concept?
This concept can be applied when determine distance or time traveled after maintaining a
constant speed. It can also be applied to calculate total savings based on a constant amount
saved over a period of time. It can also be used to make scale models and drawings.
Do you know when to apply this concept?
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After I determined that there is a consistent rate of change between minutes and pages, I was able
to use this pattern to calculate the resulting number of pages. This concept relates to other
concepts such equivalent fractions and proportions.
Application Activity:
Think of a math concept that you know and have taught in your practice. Ask yourself the
following questions:





Do you know how to apply this concept? (Consider multiple representations, tools)
Do you know why you are applying this concept?
Do you know where to apply this concept?
Do you know when to apply this concept?

Do you have the evidence to validate your claim of knowing the concept?
What did you experience as a learner? (i.e. cognitive shift, anxiety)
What are the implications for your classroom instruction and curriculum design?
As we continue to change the paradigm in mathematics education of what it means to be a
student of mathematics, we will continue to hear the response of “I know how to do
this.” Redefining this idea of knowledge calls upon us as educators to ask the questions of not
only Do you know how to do this?, but also Do you know why to do this?, Do you know where
to do this?, and Do you know when to do this? The precise (Math Practice 6) answers to these
questions using the language of the discipline will help assess a student’s claim of knowing and
provide support, resulting in students developing as mathematicians.

Dr. Jared DuPree is a regional Mathematics Coordinator for the Los Angeles Unified School
District. He holds a Doctorate in Education from the University of Southern California. He also
holds a Bachelors of Science in Mathematics and a Masters of Arts in Educational
Administration. As a current secondary math educator, he strives to present the objective nature
of mathematics in a subjective manner providing access for students at all levels. Jared is a
member of the California Association for the Gifted (CAG), National Council for Teachers of
Mathematics (NCTM), Western Association of Schools and Colleges (WASC), and the
California Mathematics Council (CMC). He is a demonstration teacher for the CAG and USC
Teacher Institutes. Jared has presented at local, state, and national conferences on topics such as
Depth and Complexity in Secondary Mathematics, the Problem Solving Process in Algebra,
Strategic Questioning in Mathematics, Thinking Like a Mathematician, and Mathematics
Differentiation. His doctoral research focused on district level strategies that impact student
outcomes in algebra.

GEC Fall 2013

Page 5

Fostering Intellectualism in Gifted Students
By Robert Grubb, Ed.D.
With the adoption of the new Common Core State Standards the goals for today’s students has
shifted to meet the demands expected in both their future college careers and the future
workplace. Although preparation for college and career are noble goals, I would propose that a
shift in goals for all students, and gifted students in particular,
should include the development of intellectualism.
Intellectualism is defined here as a commitment to reason, inquiry,
and abstract thought and is characterized by critical thinking, the
ability to generalize, and ethical reasoning. This essay will explore
practical applications in the classroom in an effort to help teachers
to facilitate the development of intellectualism in gifted students.
The approach presented here will consist of four dimensions:
scholarliness, depth of content knowledge, abstract thinking, and
critical thinking.
Beginning in the primary grades, students need to understand what it means to be a scholar.
Discussions on the necessity of setting goals, hard work, curiosity, and what it means to hunger
for knowledge can be an effective way to begin the school year while setting high expectations
for class participation. In order to teach students the necessity for hard work and persistence in
the face of adversity, teachers of all grades can use biographies of famous people in history.
To stimulate curiosity in the upper elementary grades, and at the same time teach students the
power of ideas, students can be led to search for the origins of essential human understandings.
For example, how Thales in ancient Greece proposed that the natural world could be understood
through observation and logical reasoning, thus setting the stage for the development of science.
Depth of content knowledge can be facilitated through the implementation of the prompts of
depth and complexity and the content imperatives. Although all of the prompts of depth and
complexity facilitate intellectualism, the focus here will be on ethics, multiple perspectives, and
change over time. The development of intellect without ethics has proven time and again to both
unfruitful and dangerous. Students will benefit from an introduction to ethics that conceptualizes
ethics as more than an argument over right and wrong. Students can be introduced to ethics as a
branch of philosophy that is concerned with questions of values and justice. For example, in a
unit on the American Revolution, fifth grade students could be introduced to Alexander
Hamilton’s assertion that the first duty of society is justice. To discuss the relative merits of such
an assertion would require defining justice along with how, and if, justice has been consistently
given to all citizens. Further clarity on what is just and fair can be gained by exploring the ideas
of Socrates, Plato, and Aristotle.
Depth of content can be further facilitated through the application of the content imperatives:
origins, contributions, convergence, parallels, and paradox. In a unit on the Reformation, for
GEC Fall 2013

Page 6

example, students will discover Martin Luther’s 95 Thesis as the origin of the reformation while
noting the contributions of John Calvin and Henry VIII. The Reformation in turn contributed to
religious persecution and, in an effort to escape such persecution, travel to the New World.
However, paradoxically, once here in the new world, religious freedom was rarely afforded to
others as they arrived.
The ability to think abstractly has often been described as one of the unique
characteristic of gifted students. This ability, like all abilities, needs to be
nurtured in order to reach fulfillment. Students can be taught to reason both
inductively and deductively through the use of universal themes such as
power, conflict, relationships, or change. Is the Arab Spring, for example,
about freedom, or is it about access to power? What is more important in a
novel, conflict between characters, or how relationships are formed to resolve
that conflict?
The fourth dimension to fostering intellectualism in gifted students would be the development of
critical thinking skills. A commitment to reason requires students to support their conclusions
with evidence, determine the relevance of key ideas, and to make judgments using clearly
defined criteria. The use of inquiry methods in the classroom further facilitates critical thinking
and supports an understanding of how knowledge is generated.
The development of intellectualism in gifted students affords educators the opportunity to both
meet and exceed the Common Core Standards. As students begin to see the power of ideas and
how those ideas are generated, they will be better prepared to not only succeed academically and
professionally, they will be prepared to become active participants in an intellectual life of public
debate. Learning for its own sake and learning to appreciate ideas, knowledge, and reason, are
also desirable ends we can all strive for.
Questions to Stimulate Discussion
1. What ideas have changed history? How can you relate those ideas to what you are
teaching now?
2. How could you use current events to stimulate critical thinking?
3. Other than teaching ethics as a branch of philosophy, how can ethical reasoning be
facilitated across the curriculum?
4. How can you incorporate universal themes such as power, change, or conflict into what
you are currently teaching?

Robert Grubb, Ed.D. is a teacher and gifted coordinator in the Los Angeles Unified School
District. He has served as a teacher trainer, demonstration teacher, presenter, and consultant in
gifted education as well as being an Adjunct Assistant Professor in the MAT program at USC.
He received his Master of Science and Doctor of Education degrees from the University of
Southern California.
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Where in a Lesson?
by Sandra Kaplan
The discussion about differentiation of curriculum for gifted students is predicted on two basic
questions:
1. What constitutes differentiation for gifted students?
2. Where in the lesson should differentiation be contextualized?
Acceleration, Depth, Complexity and Novelty represent the basic cognitive areas defining
differentiation. Areas of differentiation that evoke understanding of the self as a gifted individual
are not well defined. While educators of the gifted have
been able to help develop the cognitive abilities of the
gifted, the areas that facilitate the gifted students awareness
of their potential and talents, along with the realization that
these gifts are within their control, is often absent from
their academic lessons.
So, a new issue relative to differentiation emerges:
Where within the lesson do teachers of the gifted embed
the questions that help gifted students assume both
knowledge and responsibility for their abilities?
The set of questions that activate self-awareness correspond
to the characteristics defining giftedness: interest, abstract thinking, curiosity, learning quickly,
etc. The following chart highlights some of the relationship between the traits of giftedness and a
set of possible questions that help the students recognize these traits and realize that the
development of these traits can be within their control.
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It is the teacher’s use of these questions within the context of lessons that provides the exercises
gifted students need to exercise the very traits that distinguish their giftedness.
About the author: Dr. Sandra Kaplan, editor of the GEC, is an active member and past
president of the California Association for the Gifted and chair of both the Blue Ribbon
Committee and Education Committee for the organization to research a non-traditional
identification instrument to recognize the underrepresented students as gifted. Dr. Kaplan has
recognition for her work, receiving awards for Excellence from the Council of Exceptional
Children, National Association for the Gifted for Service and Achievement and Research awards
from the California Association for the Gifted.
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Building a Back to School Foundation
by Helene Solomon
I know the old adage, the best thing about teaching is June, July, and August, but in reality, isn’t
the best thing about teaching the fact that no two days are ever the same? Change is healthy and
exciting. As the state of education continues to evolve and grow, I know I must as well. So, as
another school year gets underway I am committed to presenting a rigorous, deep, and inspiring
curriculum for my learners. To my benefit,
I have just had an enriching and stimulating
learning experience myself, having
presented and modeled at the Oceanside
CAG Conference and Demonstration
School.
In Oceanside I taught several lessons that
were familiar and a part of my repertoire,
but I was also introduced to new material,
and I was eager to take it back into my
classroom and make it my own. This is a
quick peek at my first few weeks, and how I implemented Depth and Complexity.
I teach elementary school in a socio-economically disadvantaged part of a large metropolitan
school district. The learners enrolled in my classroom are identified gifted, high achieving, or
able underachieving.
Our overarching theme for this year is
Structure. When examining the Common Core
standards the concept of structure is heavily
emphasized. I have a clear vision of how it fits
into our studies: the structure of a paragraph,
the structure of a story, how to structure a
science experiment, the human body as a
structure, the structure of the periodic table, the
structure of mathematical expressions and
equations… We started right off with an art
lesson, creating original 3-D paper structures
on 6”x6” platforms. From there the learners
“built” upon their understandings of STRUCTURE. I saw this as a way to take the learners from
a concrete idea to a more abstract concept.
The artwork then became a tool in developing the ability to judge, and an introduction to the art
of criticism.
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We investigated scholarly behaviors and created a list of behaviors we want to
reflect on over the course of the year. I started the lesson with a partially filled
bottle of water and we discussed “half full vs. half empty”.
My old stand by lesson, an introduction to the dimensions of Depth and
Complexity stood tall as we read The Kapok Tree by Lynne Cherry. Again the
universal theme of Structure loomed large. This was a review of the standard
prompts for my learners, but it can be used for an introduction as well.
Among the lessons new to me were the introduction of eight new prompts of depth and
complexity. The learners took to them with immediately. In just a few short weeks we have been
able to clearly connect motives and impact to the stories and novels we are reading. We
employed the prompt of context to our understanding of the civil rights movement as we
celebrated the fiftieth anniversary of the March on Washington and to several readings we are
doing on and around that subject. The prompts for judgment, proof and original(ity) were applied
with equal ease to our art criticism lessons and the skills of peer editing. The prompt translate
came in very handy when renaming decimals. We learned the process of building structures and
drafting our written assignments, and of course, the “scientific process” is another structure to
master this year. We also went back and connected the new prompts to The Kapok Tree.
I love to try new things and my classroom has always been an evolving study of learning, this
year we are off to a great start!
Helene Solomon is a 30+ year veteran teacher of the Los Angeles Unified School District.
National Board Certified, she teaches the fifth grade School For Advanced Studies class and
serves as the school’s GATE Coordinator. Committed to ongoing professional development, she
considers herself a devoted student of Gifted Education. She has a Master’s Degree in
Counseling and is credentialed in both Multiple Subjects and Pupil Personnel Services.
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Using Bulletin Boards to Differentiate the
Classroom Environment
by Jessica Mazone
Whether we are fifteen-year veterans or novice teachers to the profession, the start of a new
school year carries with it a myriad of emotions, feelings, and tasks in need of
completion. Questions such as: (a) What types of learners will I have in my classroom? (b) How
can I integrate the Common Core State Standards into my current practice? (c) How can I
arrange my classroom (tables, schedule, workspace) to maximize student learning? and (d) How
can I differentiate instruction to meet the needs, interests, and abilities of my students? consume
our thoughts during the first few weeks of school. There are no easy answers to these
questions. However, we can begin to think about using bulletin boards as a means of providing
both differentiated and individualized learning experiences for all students.
In our work with pre-service teachers at the University of Southern California, we have
discovered that bulletin boards are an under utilized resource for differentiating classroom
instruction. Many of our teacher candidates believed that bulletin boards were simply a means of
making the walls of a classroom look “cute” or “welcoming,” and that bulletin boards were only
a technique suitable for primary (K-3) grades. We, however, believe that bulletin boards are
much more than decorations; they are essential and instructional tools for creating a
differentiated classroom environment.
Bulletin boards function as the perfect vehicle for integrating the four tenets of gifted instruction:
Acceleration, Depth, Complexity, and Novelty into the core content standards. Bulletin boards
created around a universal concept (acceleration) can help students see the connections that exist
between and across the various disciplines. The prompts of depth and complexity can be
integrated into the construction of a bulletin board to further focus students’ study of the core
content materials. Bulletin boards can also serve as the catalyst to independent study projects
based on student interest, choice, and aptitude (novelty).
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This article presents four different types of bulletin boards that can be used individually or in
various combinations to create stimulating and differentiated classroom environments across the
grade levels. When most educators think of bulletin boards, they envision those that are aesthetic
in nature. Images of the fall harvest, famous works by Claude Monet, and the national parks as
seen through the hauntingly beautiful lens of Ansel Adams epitomize this design. Aesthetic
bulletin boards serve two very important purposes: (a) they help students develop an appreciation
for the world in which they live, and (b) they provide opportunities for students to “dabble” into
unfamiliar topic areas and to develop interests they did not even know they had.

Informational bulletin boards, as the name suggests, provide students with key pieces of
information that can be narrow (specific classroom events) or broad (current events happening in
various parts of the country or world) in scope. Informational bulletin boards serve as a means of
communication between several different classroom stakeholders: teacher, students, school
administration, parents, and community members. Back to school night, school fundraisers, PTA
meetings, and community events can be continuously updated using an informational bulletin
board. Informational bulletin boards also provide directions to students and can act as a place
where previously taught information can be retrieved for use on current and future tasks.
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Sharing bulletin boards provide a communal space for students to display their work generated
from the lessons, units, and projects of the core curriculum. This type of bulletin board helps to
reinforce a classroom culture that values individual differences, multiple perspectives, and the
idea that “personal best” does not mean “the same.” Sharing bulletin boards enable students to
become aware of the talents, aptitudes, and successes of their colleagues and help facilitate the
development of common interests and new friendships among peers. It is important to remember
that all students, regardless of behavior or ability, be granted the right to have their work
displayed on the sharing bulletin board.

Interactive bulletin boards function as an instructional tool that can be built into existing learning
experiences or lesson plans. This type of bulletin board is closely related to a learning center in
that it contains specific task cards for students to complete. The task cards relate to the lesson,
unit, or theme under study and demand an individual or group output from the students. Studentconstructed responses (as seen below) are then displayed on the bulletin board to be used to share
and summarize information throughout the lesson. In this way, interactive bulletin boards act as a
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“secondary” or additional teacher in the classroom by facilitating intellectual engagement
without direct teacher instruction.

The four different types of bulletin boards do not exist in separate and distinctive realms. Their
areas of overlap are nuanced and they are many. For example, you can construct a bulleting
board that can be both informative AND interactive, a board that can be aesthetic in nature but
also used to share students’ work. It is not important which board you create, how perfectly cut
your letters are, or how close your rendition of a covered wagon comes to the original. What is
important is WHY you chose to create the board and HOW you utilize its contents to create
differentiated learning experience for your students. Be creative, be inventive, and make it your
goal to design and implement a differentiated bulletin board during the fall semester.

Jessica Manzone, University of Southern California, has been a Research Assistant on two
Department of Education grants to assist in the collection and analysis of data. Dr. Manzone
currently teaches at USC in the MAT program. She also has been instrumental in managing the
grant resources and disseminating curriculum materials through direct interactions with grant
affiliated administrators and teachers. Dr. Manzone has been recognized for her abilities to
develop and present in school districts and conferences the principles of differentiated
curriculum to educators. Her primary professional responsibilities throughout her career have
been in Title I schools working with students of diversity. Dr. Manzone has co-authored three
publications related to differentiated curriculum for gifted students. Currently, she is the coauthor of a publication targeting the implementation of the Common Core State Standards of
mathematical practice.
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Lessons Learned from a 20 Dollar Green
Screen
by The Bui
Two years ago, a group of students asked me if they could film a commercial as the final piece of
their book report. In my classroom at the time, book reports had two components – a written
piece and a performance/product piece. While some
students chose to create brochures, trifolds or dioramas,
this particular group wanted to create a commercial to
advertise their book. They also asked if it was possible to
do special effects like special backgrounds and sound
effects and without hesitation, I said “Of course” with zero
idea on whether it could be done or not. Twenty dollars
later, a 6’x9’ green screen, courtesy of Amazon, was set
up in my classroom and “Room 32 Productions” was born.
Since that day, we have filmed countless infomercials,
commercials, news broadcasts, talk shows, documentaries,
sequels and prequels and many more. From these projects, I have learned many lessons about my
students as well as what it meant to be a teacher for the gifted and talented.
The first lesson I learned was that when students are given the opportunity for novelty they will
motivate themselves. They become more willing to read text that just a little more rigorous,
spend more time asking and answering complex questions, and write and revise whatever they
need to. They will do this because they know that in the end, they will get to use that knowledge
to pitch, script and then film something entirely original. The filming process itself is full of
lessons on how to work independently but also collaboratively, improvising and problem
solving.
Allowing my students to create these learning products allowed them to showcase a wide range
of gifts and talents which taught me a second valuable lesson: Students must be given the
opportunity to explore and exercise a range of gifts and talents, in addition to intellectual
abilities. Year after year, I have asked students why they think they are gifted and student after
student have said statements like, “I am good at math” or “I am good at language arts”. There is
no mention of any other sort of gifts or talents and it is a terrible shame. It is imperative that
students are given opportunities to showcase other dimensions their abilities in areas such as
performance and visual arts, creativity and leadership because giftedness is more than just
intellectual aptitude and high achievement.
For teachers looking to incorporate elements of novelty and media into their classroom, I highly
recommend starting out by having students analyze commercials and infomercials for patterns
and structure. In my classroom, we compared and connected elements of modern day
advertisements to the classical elements of debate such as ethos, pathos and logos. Doing this
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allowed students to not only learn about Aristotle and the classics, but it also provided students
with a criteria for their product. Every commercial or infomercial must appeal to the audiences’
logic (logos), emotion (pathos) and trust (logos). Have students practice in the classroom by
having them sell their book at the end of the next book report, or dioramas that they created for
history or science fair projects.

Other ideas include:







Hosting a talk show to interview characters from a book
Recreate famous scenes from history
Reporting a historical event as breaking news
Deliver a weather forecast after a study on weather
Script and act out a trailer to either a sequel or prequel to story
Create a prologue or epilogue to a story

Many of these ideas actually do not even require the use of a green screen. It can be done with a
simple camera but I never would have considered these ideas at all if I had never taken a chance
on a green screen. Also, I have found that simply being in front of a camera also has the same
impact on motivation as a green screen.
But if you feel that you are ready to take your students to a new level of novelty, consider buying
one and trying it out. There are plenty of tutorials available online and if you have a macbook
with iMovie, which I happen to have, the whole process can be done in as little as 3 steps. But
regardless of whether you ever get to the screen or not, students must still be given the chance to
do more with their gifts and talents. Otherwise, they will go through school with a gifted identity
based on their aptitude in math and/or language arts.
About the author:
The Bui teaches 7/8th Grade at the Edison Academy and is District GATE
Trainer OMSD.
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Maximizing the Social and Emotional
Growth of Gifted Children
by Ann Smith
“Gifted people are different from those around them, which poses an immediate problem of selfidentity” (Greenspon, 1998).
The concept of social and emotional learning (SEL) has been around for decades in the world of
gifted education. In fact, Leta Hollingworth, almost a century ago, suggested a program of
emotional education to deal with the particular difficulties that encompass gifted
individuals. Just as we know that research supports
modifications to academic curriculum and pedagogy for gifted
students, because of the social and affective differences gifted
individuals have from their typical developing peers, the same
is true of SEL.
So what is SEL, and why is it important? Social and
emotional learning supports development in the areas of selfawareness, self-management, social-awareness, relationship
skills, and responsible decision-making.
Could the intellectual differences of gifted children from their
age-mates affect their social, emotional, and moral reasoning?
If so, how do we ensure a positive self-concept and selfesteem as they develop? We know this is a crucial ingredient for all children in order to attain
their full potential as adults.
Being stimulated by their minds, gifted children are more likely to be solitary and introverted
than typical children. While they often have high self-esteem about their intellectual capacities,
social and emotional difficulties can lead to maladaptation.
Gifted individuals tend to be independent thinkers who require less need for structure, and they
have keen abilities to intuit solutions and synthesize complex information. They tend to have a
strong intrinsic drive coupled with a “rage to master” and they derive pleasure from work in the
area of their passion. Add to this a non-conforming nature, extreme sensitivity,
argumentativeness, and one can see why SEL is a vital ingredient to help gifted children reach
their potential.
Consider the trait of argumentativeness. It is crucial that we understand what drives gifted
children to argue. There tends to be an innate need for extreme precision when gifted individuals
are ordering and making sense of their world. Teaching specific skills in the etiquette of public
and private debate is an essential component of SEL instruction for gifted children.
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Overall, SEL can help address specific issues related to the unique problems of the gifted, such
as:






Emotions—recognizing and understanding complex emotions in themselves and others.
Social relations—finding truly congenial peers, adjusting to classmates, being able to
play with other children and developing leadership abilities.
Academic areas—finding enough hard and interesting work at school, and conforming to
rules and expectations.
Authority—not becoming negativistic and learning to “suffer fools gladly.”
Origins and destinies—addressing the pressing need for an explanation of the universe.

If high intelligence affects one’s environment, viewpoint, and interactions, then it is paramount
that we help gifted individuals develop these skills to prepare them for their future with
confidence and compassion. While advocating for gifted children’s academic needs it is
imperative that we advocate for their social and emotional needs as well.

About the author: Ann Smith is Bay Area Parent Representative for the California Association
for the Gifted and the Executive Director for the Gifted Support Center.
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Book Reviews
by Elaine Wiener

If I’m So Smart, Why Aren’t the Answers Easy?
by Robert A. Schultz, Ph.D. and James R. Delisle, Ph.D.
(2013) Prufrock Press Inc.
paperback, 208 pp, ISBN -13: 978-1-59363-960-0
The title of this book says it all. Just because
teenagers are gifted doesn’t mean that everything
in life is easy. In many instances, life is very
difficult for gifted people simply BECAUSE they
are gifted…and this is especially true for
teenagers.
The beauty of “If I’m Smart, Why Aren’t the
Answers Easy” is that students and only students
are asked the questions. The authors state that
“we focus on sharing stories from gifted teens,
for gifted teens.”
Robert A. Schultz and James R. Delisle ask
leading questions, such as “What is giftedness?”
But the answers are so unique, so beautifully
expressed, and so insightful that reading this
book becomes a piece of literature. Even the
physical layout—the format—is lovely to look at.
Chapter One: What is Giftedness
People, especially the authors, have been talking
about giftedness for years. But this time, they are
asking students directly. The rest of this book answers in detail straight from the teenagers
themselves.
Chapter Two: Friends, Peers, and Fitting In
“People make fun of you when your intelligence exceeds theirs because people fear what they
don’t understand. “ Boy, 16, California
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Jeanne Delp, one of the founder’s of CAG (California Association for the Gifted), used to say
that “When what you are makes other reflect upon what they are NOT, you get hostility.”
Chapter Three: What Do You Expect?
“In terms of pure expectations, I expect someone with my abilities to be more introspective and
studious, although I know that isn’t always the case. I expect deep interest in several areas and a
bit of idealism.” Girl, 14, Massachusettes
Chapter Four: The Many Stories of School
“During a perfect day, I would be treated like everyone else.” Boy, 14, Washington
Chapter Five: Family Life
“My parents expect me to do well and study hard. I think my mother is scared of the genius
stereotype.” Girl, 13, Massachusetts
Chapter Six: A Look Toward the Future
“I’d like to learn how to be more accepted and fun in public places. I know I am smart but feel
really dumb when it comes to socializing. “ Boy. 16, Virginia
Chapter Seven: Questions and Answers…Sort Of
“I wish you would have asked how others found more gifted kids like themselves. Even with
most of my good friends, it’s hard to relate to them.” Boy, 13, Massachusetts
References
About the Authors
This is a keeper and should be shared with teenagers immediately!
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College@13 – Young Gifted and Purposeful
by Razel Solow, Ph.D. and Celeste Rhodes, Ph.D.
(2012) Great Potential Press
paperback, 304 pp, ISBN 978-0-910707-10-7
Publisher’s Abstract: What is it like to be 13 and
going to college? Is such radical acceleration helpful
or harmful? This book describes 14 highly gifted young
women, now in their 30s, who left home to attend
college at age 13 to 16, skipping all or most of high
school. The authors describe what the women were like
as young college students; the leadership, idealism, and
sense of purposefulness they developed, and their lives
10 to 13 years later. This inspirational book will help
educators and parents understand that gifted kids need
academic challenge, that there are colleges with
specific programs for such students, that it doesn’t
harm them to leave home early, and that keeping them
interested in learning is vitally important.

We are so spoiled in education. We have learned to like
books that are clever and whose formats are
ingenious—books that have humorous drawings or say
things in concise, precise manners. It’s not that those
books don’t have important messages; it’s just that
important messages or not, the format and the
cleverness steal the show.
Dr. Marge Hoctor of USC listened to my confession that I had become spoiled because
College@13 is an important book, but it was tedious to me, being devoid of any tricks at all. Dr.
Hoctor named that “academically structured,” and now I have a proper name for what
College@13 is.
College@13 is one of the most important books ever written about severely gifted students
because they are a very small group, and this book is only about girls. So highly gifted AND
girls brings us to a study that is rare. And yes! it is very structured—academically structured!
“Mary Baldwin College (MBC) is a small liberal arts women’s college in Staunton, Virginia…It
was the first—and remains the only—college that offers a full-time residential early college
entrance program for gifted girls in the United States.” The program is called PEG—Program for
the Exceptionally Gifted.
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The Purpose of College@13 “tells the story of 14 exceptionally gifted young women who started
college early, graduated successfully, and gave back to society by sharing their talents and
abilities through their work and volunteerism.
Chapter One talks about misconceptions about gifted students and acceleration.
From personal experiences and observations, “there is a risk that exceptional students who are
stuck in unchallenging classrooms every year may become confused about their identity and
their place in the world…To protect themselves from peer rejection, highly gifted children can
become masters of camouflage …concealing and shielding their developing identity behind a
more acceptable façade.”
And then, this precise book lists misconceptions about gifted students:
Misconception 1: Exceptionally gifted young adults should be superstars. They are gifted only if
they produce extraordinary work at a young age.
Misconception 2: Most gifted children who radically accelerate through school will become
emotionally unstable and will miss the opportunity for normal adolescent development and fun.
Misconception 3: Gifted children who enter college at a young age likely will be unsuccessful in
their adult work and relationships.
Misconception 4: Exceptionally gifted girls face no barriers in their schooling or careers.
Chapter two speaks in detail about each of the 14 girls, their lives, their wishes, their dreams.
The remainder of the book shares details of the lives of these special 13 students until we feel
like they are our own.
Chapter 3: The Importance of Parental Support
Chapter 4: The Influence of Family Values
Chapter 5: School Issues and the Struggle of Being Different
Chapter 6: Intellectual Development and Social-Emotional Needs
Chapter 7: Caring Community, Social Growth, and Moral Development
Chapter 8: Benefits of Early College Entrance
Chapter 9: Community and Making a Difference
Chapter 10-14 are about individuals.
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The Ultimate Guide to Internet Resources for Teachers of Gifted Kids
by Frances A. Karnes, Ph.D.& Kristen R. Stephens, Ph.D.
(2013) Prufrock Press Inc.
paperback, 134 pp, ISBN -13: 978-1-59363-969-3
The Internet! I can remember when my previous editor,
Margaret Gosfield, from the Gifted Education
Communicator, used to remind me that “Internet” was
capitalized. And now, not capitalizing “Internet” is
unheard of. Dr. Karnes and Dr. Stephens remind us that
“The Internet has sparked both a social and cultural
revolution in our lives.” And this book “is designed to
help teachers make better use of the Internet for
educational purposes.”
The Ultimate Guide to Internet Resources for Teachers of
Gifted Kids has everything. Curriculum enrichment
online gives gifted students a chance to upgrade levels of
learning “with more complex and challenging resources
found on the Internet.”
However, teachers are busy, and because this books has
all the information teachers need, it is the ideal reference
to keep close to one’s lesson plans. The following is just a
taste of what this book provides.
Content Experts and Mentors: E-mail, chat forums, discussion boards, blogs, and social
networking sites all provide experts from “…a host of fields or peers with similar passions…”
Internet-based Classroom Tools: Maps, Videos and Animation, Time (timers and stopwatches).
Evaluation Sites: Is the site credible? Is it easy to navigate? Is the content developmentally
appropriate for students?
Cautions and Special Considerations: From 2000 to 2002 there has been a 70% growth rate in
Internet use. Even preschoolers are using the Internet!
Online Safety: “From identity theft to online predators, students should be cautioned and
encouraged to follow some fundamental ground rules when surfing the Internet.” There are eight
warnings listed that protect students.
1. Never share personal information without a parent’s permission.
2. Never arrange a face-to-face meeting with someone you’ve met on line without informing your
parents.
3. Never send your picture without the permission of your parents.
4. If you come across information that makes you uncomfortable, notify your parents immediately.
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5.
6.
7.
8.

Never share your username and password with others—even your friends.
Check with your parent before downloading any software from the Internet.
Never post anything that could be offensive or hurt anyone’s feelings online.
Check with your parents regarding the sites you are allowed to visit and the amount of time you
are allowed to spend each day on the Internet.

Chapter two, 99 pages in detail, is all about Websites and References, many perhaps new to
you. A valuable, valuable book!

Elaine S. Wiener is Associate Editor for Book Reviews for the Gifted Education
Communicator. She is retired from the Garden Grove Unified School District GATE program
and can be reached at 17elaine@att.net.
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